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CHAIRPERSON’S MESSAGE – SIGNE NEIMANE, LATVIA
Dear Colleagues and Fellow ENIRDELMers,
Spring has arrived in Latvia rather early with green buds and the
first flowers in blossom. The ENIRDELM Board met in the
beginning of February together with the ENIRDELM 2016
committee to see the conference premises and to discuss important
questions about the forthcoming conference “Leading for Equity
and Quality in Education”. The conference website http://enirdelm2016.riga.lv/ - is now running. The deadline for the
call for papers was set April 25, unfortunately we have to prolong
it till May 10 due to currently very few applications. Please be
more active to send proposals as we wish to have the conference programme ready by the
end of May! Your contributions are very significant in making 25th Anniversary of
ENIRDELM successful.
Many thanks to our keynote presenters – Prof. Tatjana Koke (Latvia) and Susan Douglas
(UK) who have agreed to give speeches. You can become acquainted with the speakers on
the conference website. Good news for PhD students – Prof. Ilze Ivanova and her
colleagues from University of Latvia will run a seminar for them. On Thursday before the
official opening you will have a chance to see a sample of Latvian education provision,
beginning with pre-school and ending with University of Latvia. After three fruitful days
in the conference there will be an optional programme on Sunday to explore Latvia in
more detail (see the information on the conference website).
Important Dates







Online participants’ registration opens April 15, 2016
Call for papers March 1 to May 10, 2016
Announcement of proposals acceptance or rejection May 20, 2016
Early bird registration deadline July 10, 2016
Conference September 16 -18, 2016
Final Paper submission November 21, 2016

You are warmly invited to Jurmala!
Signe Neimane
Chair of the Board
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EDITORIAL – DAVID OLDROYD, POLAND
Among our ENIRDELM network community we have many
talented and productive friends whose professional work inspires
and instructs. Obviously our chairpersons and Board members
head this list along with those who take the time to share their
joint projects and to disseminate ideas by means of the annual
conferences and proceedings. In addition, this bi-annual
newsletter is a channel for sharing and in this edition, our current
Board members Signe Neimane, Roman Dorczak, Tim Hurley
and Kristen Vanlommel our regular contributors, co-editor
Gerald along with Milan Pol, Allan Hoyle, Eric Verbiest and
Tibor Barath provide a base around which contributions such as
that from our Finnish friend Irmeli Halinen who has twice been a keynote speaker two
decades apart, are added. In the spirit of ENIRDELM networking, Tibor Barath has
included a call for participants in a new international project on schools as learning
organisations that builds on the project just completed in Hungary. The deadline is the end
of this month (April 2016). If any of you are interested see page 16 below.
Pasi Sahlberg, now at Harvard University, is perhaps currently our highest profile
ENIRDELM friend. Hot off the press (on 12.04.16 - see ‘What’s happening to…’ below)
is the news that our global educational celebrity has won the LEGO 2016 prize for
services to the education of young people. This newsletter also draws on Pasi’s prolific
Facebook entries that provide links to recent publications. (see ‘Interesting web-sites’
below). Mike Bottery at Hull University is another educational leadership academic and
ENIRDELM friend with a wide audience. Mike’s new book, reviewed below, links the
challenge of educational leadership sustainability to that of addressing the urgent issues of
a sustainable global future. This latter concern is, of course, a lifelong concern of your 75year old Newsletter Editor and Voluntary Permanent Secretary. I have tried, along with
Mike, and to a lesser extent with Pasi, over several years to engage ENIRDELM
colleagues and others with the issues that Mike, in his wide-ranging, scholarly and very
readable new book sets out. I hope that this significant and timely book will achieve more
than my own much more modest efforts to persuade educational leadership colleagues to
set new priorities. (See the review below).
These are uncertain and troublesome times and contributions to this newsletter reflect
several of the crucial issues of our uncertain times. ENIRDELM has over its 25 years of
networking and conferencing tried to strike a balance between the specific demands of
leading and managing public institutions and the more general moral and philosophical
imperatives that arise from this era of unprecedented global challenges. We are an ageing
network that brings together many who are able to ask the deeper questions and see the
bigger picture into which education must be placed. ‘Equity and Quality’ will be the
focus of our upcoming conference in Latvia. I hope that this newsletter will point to both
specific and wide-ranging serious debate that will accompany the usual warm encounters
among professional friends at the 25th opportunity to build bridges and cooperation across
a continent under threat of destabilising forces.
David Oldroyd, Voluntary Permanent Secretary
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REPORT ON THE 24TH ENIRDELM CONFERENCE IN
MALHIDE 2015 - TIM HURLEY, IRELAND
The 24th ENIRDELM Annual Conference was held in
Dublin, Ireland, in 2015 from
September 17th to September 19th, the second ENIRDELM
conference to be held in Ireland, following the Kilkenny
conference of 2002 (for which Drumcondra Education
Centre was one of the hosts). The Conference Host was
Drumcondra Education Centre, and the main conference
venue was the Malahide Castle Hotel. The Conference
Chairperson was Tim Hurley, Chair of Drumcondra Education Centre, and Chairperson of
the ENIRDELM Board.
The Conference was formally opened in the historic 12th Century Malahide Castle by
Aodan O Riordain, Minister of State for Equality, and the Mayor of Fingal, David
O’Connor. This Conference was planned for Dublin from the end of the previous
conference held in Vantaa, Helsinki in 2014.
In January 2015 Catherine Shanahan became the new Director of Drumcondra. She
enthusiastically supported the Drumcondra ENIRDELM Conference and facilitated Centre
Staff in the planning and organization of the conference. Drumcondra is a relatively small
institution, and did not have the resources or structures available to university sponsored
conferences, and so this unity of approach and teamwork from Management Committee,
Director and Centre Staff was significant in ensuring the success of ENIRDELM 2015.
The Conference Theme, following on from our Vantaa theme, was “Leading FutureFocused Education and Learning For All”, and had three keynote speakers. John WestBurnham, Professor of Educational Leadership, St. Mary’s University, Twickenham,
England spoke on “Leading Future-Focused Education for all: issues, insights and
implications”. Professor Sharon Todd, Department of Education, Maynooth University,
Ireland discussed “Socially Just and Ethically Responsible: Educational Leadership as a
Relational Practice” and Dr. Harold Hislop, Chief Inspector, Department of Education and
Skills, Ireland, spoke on “Reflections on Leadership Challenges in Irish Schools”
This Conference reintroduced the introductory workshop for doctoral students. This was
led by Professor Mike Bottery, University of Hull, on the theme “Creating a Defensible
Structure for your Thesis: Learning How to Bombproof”. This was a popular and
successful (re)introduction, with sixteen enthusiastic participants, all potential future
ENIRDELM recruits!
Over 90 delegates from 14 countries participated in the conference, among them Christen
Jordet, one of our founding fathers, who looked back to our origin and founding principles
as we began to look forward to the celebration of our 25th Conference in Riga 2016. The
traditional high standard of input, debate and discussion was honoured in the Dublin
Conference, within a variety of formats and settings.
Among our later – arriving participants was Stephen Murgatroyd, who at short notice led
an open workshop in the context of Harold Hislop’s keynote, in which Dr. Hislop and
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others enthusiastically participated. There were many “critical friends” in this
engagement, as there were throughout the conference. My congratulations and thanks to
all presenters and contributors.
The social and informal learning aspects of the conference were not neglected, with visits
to Drumcondra Education Centre in St. Patrick’s Training College/DCU and Primary and
Post-Primary schools, a tour of Historic Malahide Castle, its grounds and Botanic
Gardens, and a walking tour of Malahide Village. The conference happily coincided with
the free “Culture Night” in Dublin on the Friday evening, and many delegates took
advantage of this event. This aspect of the conference was rounded off with a most
enjoyable bus tour of the historic Boyne Valley which took place on the Sunday. All in all,
ENIRDELM 2015 was a very enjoyable occasion and a successful conference. Onwards to
Riga and Jurmala for ENIRDELM 2016!
Tim Hurley, Drumcondra Education Centre, Dublin

ENIRDELM MATTERS
Malahide Conference Proceedings
Some papers have been referred to authors for amendment and have been resubmitted. No
paper has been rejected. It is expected that some will still require minor amendments
before final publication clearance. All should be completed in the near future. No authors
have been advised of final acceptance until the process is complete.
Tim Hurley
Membership
Our current mailing list has 270 email addresses. It is kept up-to-date with each mailing
when undeliverable addresses are removed from the list. If you know of anyone who
would wish to be added or if you wish to be deleted from the mailing list, please let the
Voluntary Permanent Secretary know.

FROM OUR WEBMASTER – MARKKU ANTINLUOMA
Our ENIRDELM.net site has 2500 views and 1000 visitors since
opening it.
Currently Finnish local school administrators and schools are finishing
their local curricula for basic education, which will be implemented in
august 2016. Unfortunately the national core curriculum is not yet
available in English. We will let readers know when it is published.
The Finnish National Board of Education has offered us links to some of
their latest publications:
http://www.oph.fi/download/175765_completion_of_education_in_finland_statistical_ove
rwiev.pdf
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http://www.oph.fi/download/174369_new_national_core_curriculum_for_basic_education
_focus_on_school_culture_and.pdf
http://www.oph.fi/download/171176_finnish_education_in_a_nutshell.pdf
http://www.oph.fi/download/174094_funding_in_preprimary_and_basic_education_supports_equity_and_equality.pdf
http://www.oph.fi/download/167400_inspiring_and_strengthening_the_competencebased_approach_in_all_VET_in_finl.pdf
http://www.oph.fi/download/170048_key_figures_on_early_childhood_and_basic_educati
on_in_finland.pdf

LETTERS FROM THE REGIONS
Central Europe
New framework of Training courses for candidates for school headship in Poland.
In November 2015 the Polish Ministry of Education issued a new regulation concerning
qualification courses required for candidates for the post of school head in Poland. A new
framework of courses on “Educational management and leadership” have replaced the
previous framework designed in the late nineties and focused only on traditionally
understood managerial competencies.
The new framework introduces the issue of leadership as interlinked with management,
describing leadership competencies in six broad areas:







Specificity of leadership in education
Leadership for learning
Leadership in social context
Leadership for people in organization
Legal, financial and strategic context of leadership in education
Professional identity of leaders

It also proposes a new methodology of learning (not teaching) how to become an
educational leader.
The framework is now the formally recognised model of training for the whole Poland. It
was designed within the project “Leadership and Management in Education – preparation,
induction and continuing professional development of school leaders” run jointly by
Polish Ministry of Education, Centre for Educational Development and Jagiellonian
University with its Department of Educational Management as the main partner. The
team responsible for the project consisted of a group of ENIRDELM members. It was led
by Dr. Roman Dorczak (ENIRDELM Board Member) and Dr. hab. Grzegorz
Mazurkiewicz with the participation of Dr. Jakub Kołodziejczyk, Dr. Joanna
Kołodziejczyk, Dr. Marta Shaw and Joanna Trzópek-Paszkiewicz. Members of the group
presented some aspects of research and development done within the project during
ENIRDELM conferences in Vantaa and Dublin.
Roman Dorczak
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North America
Second generation Trudeau-mania
The year is 1968. Trudeau-mania
was sweeping Canada. Pierre
Trudeau was elected Prime Minister
on a wave of enthusiasm and hope
for his positive message for the
future. He brought a breath of fresh
air to the nation. His one-liners have
become part of history: “There is no
place for the state in the bedrooms
of the nation”, “Just watch me!”.
There was a palpable sense of the
role that Canada might play in the
world and the way we could treat
each other better at home.
Fast forward to 2015. Another Trudeau – this time Justin, Pierre’s son – is Prime Minister
of Canada. Elected on a populist wave of hope, the younger Trudeau is eerily reminiscent
of his pére. And it has been a whirlwind at home and internationally in the 5 months since
he assumed office. Campaign promises, so often victim to expediency, have been kept
one after another, sometimes filling the front page of newspapers. His cabinet is gender
balanced, diverse and young. When asked why, he responded, “Because it’s 2015!”
Canada again feels alive and unencumbered by the weight of negativity. Things can be
achieved, things can be done, things are possible. The world can be a better place.
This sense of hope and passion for the future is more than show. It is about leadership.
Skilled in interpersonal relationship building, the Prime Minister has built a strong team
that will move his agenda forward. There is little difference between that and what we try
to do as leaders in other milieu, including schools. It is that sense of team built on strong
relationships that moves schools, school boards and national education agendas forward
effectively. We can always make people do things; when they want to do them there is no
doubt change happens and children benefit as a result of the synergy. Why would we do
this, build these teams, create this sense of common purpose? Because it’s 2015!
On another note, Canada is not immune to
school shootings as recent tragedies in La
Loche, Saskatchewan and Pickering,
Ontario have proven. One tangible thing
that all educators and educational
organizations can do to ward off these
tragedies is to invest seriously in the
process of Threat Assessment. We have
done that here in York Region. All
administrators must be trained and all staff must view a video that discusses warning signs
and the process to identify students on a pathway to violence. These students never act
spontaneously; there are always warning signs. If adults, and importantly educators, can
identify these signs before a tragedy occurs we can save lives and prevent devastating
harm. One effective process for training in Threat Assessment was developed by Kevin
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Cameron at the Canadian Centre for Threat Assessment and Trauma Response in
Lethbridge, Alberta. I would strongly encourage all to prepare ahead of time for this
horrific potential violence. Any training we do in educational systems is worth all costs
incurred if even one life is saved.
Allan Hoyle, Ontario, Canada
United Kingdom
Teacher disaffection and turbulence in off-shore Europe
Readers familiar with the wry humour of the American writer
Garrison Keillor will know that his stories of small-town Minnesota
life begin with the observation, “It has been a quiet week in Lake
Wobegon.” It feels a bit like that in Welsh education at the moment,
though only comparatively speaking, because the real drama is
unfolding over the border in England.
There, the London government announced three weeks ago that it
plans to turn all existing state schools (those run by local county
councils or municipalities) into ‘academies’ by 2020-21. Interestingly, the announcement
was made not by the government’s education minister but by the Chancellor of the
Exchequer (finance minister) in his annual budget presentation to parliament! Academies
have been a feature of the English school system since the early 2000s when they were
established by the then Labour government with the claim that greater autonomy would
promote enhanced educational standards. That claim is hotly debated and academies have
certainly been included among the ‘failing’ schools identified by the inspectorate.
Interestingly, academies, unlike state schools, are allowed to employ non-qualified – i.e.
untrained – teachers – make of that what you will! The governance arrangements of
academies are complex – there are different forms and some are administered by
charitable trusts or as federations which means that they are not quite the independent
creatures government advocacy suggests. To date, about a third of the 24,000 or so
English schools have become academies voluntarily (roughly 60% of secondary schools
and 15% of primaries) but the current government’s plan to make all schools adopt the
status has provoked heated opposition from teacher unions, parent bodies, opposition
parties and even MPs and local government politicians representing the governing
Conservative party – including the leader of the county council where the prime minster
has his constituency. One of the main objections is that the move would result in
schooling no longer being a responsibility of democratically elected local government.
There has been similar antagonism in response to another London government proposal –
that the arrangement whereby statutory parental representation on school governing bodies
will be ended to be replaced by the appointment of governors who can bring specialist
managerial experience from business and other professional fields. While this might
appear to be a welcome development in its own right, given the demands inherent in
managing school finance and premises, many governing bodies already find it extremely
difficult to attract members with this sort of background so it is not at all clear where all
the new managerial knights in white armour will be found. Moreover, removing the voice
of parents – arguably the principal consumers or clients of the schooling process – doesn’t
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seem the most logical development given that successive governments have insisted that
parental perspectives are essential to safeguarding standards and quality in education.
Teacher disaffection – reported in my previous newsletter contributions – and attributable
to workload pressures and real-term decline in salaries - is still in the news. Government
statistics indicate that English schools lost 50,000 teachers in the 2014 – the highest exit
rate for 10 years and a 25% increase over the past five years. More worrying still is the
fact that the number of teachers who have trained and qualified but elected never to work
in the classroom has now reached at least 100,000!
Fascinating though it is to watch the unfolding dramas of academy-creation and parent
governor disenfranchisement from a ringside seat, none of them will apply in Wales since
education is one of the domestic portfolios devolved from London to the Welsh Assembly
Government in Cardiff. Here, the ruling Labour party opposes academies and the
Conservatives who constitute the largest opposition group in the Assembly are unlikely to
promote a policy which would generate even greater antagonism in Wales than it is
currently stirring up over the border.
The major education story in Wales recently has been the growing difficulty of recruiting
headteachers. A survey published in February indicated that almost 10% of the 1200
schools in Wales (and 24% of those in one county) have been without permanent
headteachers in the current academic year, many of them having to recruit retired heads as
temporary replacements. It brings into sharp relief a problem (also affecting England)
which has been building over several years as many schools have found it difficult to
assemble short-lists for interview from the applications received, or have had to readvertise posts, sometimes more than once, before attracting a suitable appointee. The
problem is especially acute in rural and socially disadvantaged areas but affects school of
all sizes, age phases and social demographics. The fundamental cause is that headship is
increasingly seen as an unattractive option as the pressures impinging on school leadership
and management increase in range and intensity and generate ever-greater responsibilities
and workloads. Deputy heads and other senior teachers are not only dis-incentivised by
these role demands but by what they regard as the relatively slight salary differentials
applying to headship. For over ten years I was a member of the consortium which
provided the now mandatory NPQH (National Professional Qualification for Headship)
for the Welsh Assembly Government and it was becoming increasingly clear that a
significant minority of its successful candidates were making deliberate decisions not to
pursue the career they were now licensed to make. A National School Governors
Association Survey in 2015 identified 43% of governing bodies as having difficulty
finding good candidates for headship. Another national survey reports that 87% of school
leaders believe headship is now less attractive than was the case five years ago while
Professor John Howson at Oxford University who has been studying teacher and
headteacher recruitment and turnover for 30 years has commented that "Rarely since then
has there been as much concern over finding the next generation of school leaders as there
is now".
That apart, the three really big issues in Wales at the moment are not education-centred,
though all three have implications of some sort for schooling. The Welsh Assembly is
coming up for re-election in early May and the expected outcome is that the Labour Party
which has governed either alone or in coalition since the Assembly was instituted in 1999
will have difficulty securing a majority. At the time of writing only one of the party
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manifestos has been published though it is unlikely that there will be any radical changes
to school organisation or curriculum. The Labour Party’s proposal that the number of
Welsh counties should be cut from 22 to eight or ten will, if effected result in major
changes to the control and administration of the school system in Wales.
Education, economics and social cohesion are inevitably closely interlinked, even if the
connections are not always obvious to the man or woman in the street, and news on the
industrial front within the past week has serious ramifications for all three. The Indian
conglomerate, Tata, which currently owns the major part of the British steel industry
(having several years ago bought the Anglo-Dutch Corus group which included the former
British Steel Corporation), has announced that it is pulling out of steel production in the
UK. Its biggest plants are in Wales, in particular South Wales where the coastal town of
Port Talbot, twenty miles west of Cardiff, houses Britain’s largest steel works with a
work-force of 4,000 (well down from the 20,000 employed thirty years ago). Tata
attributes its decision to the high cost of industrial electricity tariffs and business rates (the
tax industry pays on the land and premises it occupies) in Britain and the impact of the
off-loading on world markets of cheap Chinese steel. The net result is that the Port Talbot
plant has been losing £1 million each day for more than a year – a fact which may well
make it unattractive for alternative buyers. While trade unions, politicians, workers and
the people of the local community hope that their plant can be saved, precedents in the
shape of similar steelworks closures in Scotland and the north of England are not
encouraging. Here, it has proved impossible to achieve economic regeneration on a
comparable scale and consequent patterns of high level unemployment or, at best, a
precarious low-skills job market, have had profoundly negative long-term effects on
prosperity, health and social cohesion. This scenario prompts some very hard questions
about how, and for what, we educate young people when we are unable to guarantee that
they will have purposeful jobs in their communities for much or all of their potential
working lives. The waves of school curriculum reform which have been a recurring
feature of the educational landscape in Britain over the past quarter of a century have all
increasingly emphasised the importance of the core subjects (English, mathematics,
science and technology) as crucial in equipping pupils with the skills necessary for a
twenty-first century workforce and it would be foolish to dispute their significance. At the
same time, the status of the arts and other creative subjects has been steadily eroded. It
would seem that, in our determination to prepare children for working lives, we have
forgotten to take the precaution of equipping them also for lives which may not offer them
much in the way of work!
Even greater political, economic and social stakes are in play with the UK’s EU
membership referendum scheduled for late June. As someone who is fervently proEuropean (politically and culturally), I find it all profoundly depressing that we have got
to this stage. The rationale for the referendum has little to do with mainstream economic
or political concerns of the British electorate. It is really being held with the vain hope of
settling three decades of factional feuding over Europe within the Conservative Party
which is currently in power in London with a small majority. As one satirical journalist
has put it, the referendum on Europe is a round-about way of enabling the Conservative
Party to decide whether it wants to continue to be led by David Cameron or Boris
Johnson, the outgoing mayor of London and a highly opportunistic politician given to
dissembling his intelligence with populist buffoonery. (I and many others find it difficult
to regard him without recalling Plato’s caveat that the people whom we should most
determinedly prevent from exercising power are those who most avidly lust for it). The
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EU issue has been a principal raison d’etre for UKIP (the UK Independence Party), one of
those political groupings defined as ‘illiberal democrats’, though their role in the
campaign to date has been less high profile than might have been expected as the enmity
within the Conservative Party dominates the news. A disappointing fact is that the pro-EU
Labour Party is so far punching below weight in the campaign.
The outcome of the referendum will have colossally important implications for Britain’s
political and economic future, not least because if the ‘Brexit’ camp wins and the UK goes
on to decouple itself from the EU, it will be on the strength of negative votes in England
(Wales and Scotland are heavily in favour of the status quo) and that will almost certainly
provoke a second and, this time successful, independence referendum in Scotland which
will lead to the break-up of the UK. So, I very much hope not to be writing my next
contribution to this newsletter as a newly disenfranchised alien and, consequently,
founding member of E(ATPIASILCOTNTOTC)NIRDELM: i.e. European (and that
perverse, isolationist and self-important little country of the northern tip of the continent)
Network for the Improvement of Research and Development in Educational Leadership
and Management)!
Cheering myself up, I am reminded that Garrison Keillor’s stories sometimes feature the
greeting, “Welcome to Lake Wobegon, where all the women are strong, all the men goodlooking and all the children above average.” Sounds just like ENIRDELM doesn’t it?
From your ‘Europhile’ Friend,
Gerald Dunning

WHAT’S HAPPENING IN …?
Finland – education cuts
Sanni Grahn-Laasonen, the minister of education and culture, has responded to the
onslaught of criticism she has received from academia over drastic cuts in education
spending, saying that no-one is happy about the cuts. “The professors are right,” she
admitted on her blog last Sunday, referring to a report by Helsingin Sanomat that hundreds
of professors estimate that the government has failed in its higher education policy. “Noone is of the opinion that cutting from education and research is good news. No-one else
in our society hopes they will be targeted by cuts and no-one is happy having to make the
cuts. University appropriations will not collapse, but their real value will drop to the levels
of 2009 after an extended period of growth – not because of hostility towards education
but because of our debt-equity ratio,” Grahn-Laasonen writes.
Helsinki Times Issue No:405
Germany - Refugees
Three out of four higher education institutions in Germany have applied to take part in a
government-funded programme to integrate refugees into their higher education courses.
Every 'major university' has applied, which indicates that every major university is
interested in integrating refugees into their courses, according to DAAD, the German
Academic Exchange Service, which is managing the programme. The funds have been
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provided by the German Federal Ministry of Education and Research. More than one
million refugees arrived in Germany in 2015. DAAD believes there could be between
30,000 and 50,000 refugee students who could meet the conditions for joining university
and €100 million (US$111 million) will be spent on providing access over the next four
years.
Brendan O’Malley
Netherlands - Increasing inequality!
On April 13th the Inspectorate presented the yearly “State of Education” review in the
Netherlands. Although Dutch pupils obtain rather high results on international
comparison tests, inequality within the country increases. This is a rather shocking
conclusion. The children of well-educated parents are scoring better in final exams than
children of equal intelligence from more disadvantaged backgrounds according to the
latest report by education ministry inspectors. Not all pupils are able to benefit equally.
For example, well-educated parents are more involved in the choice of school and invest
money in tutors, homework classes and training in exam techniques. Their children are
also more likely to be labelled dyslexic or have having ADHD, which also entitles them to
extra teaching time, the inspectors said. Family background is thus playing an ever greater
role.
Teachers also play a role. They often unintentionally have higher expectations of children
with well-educated parents and that is crucial at every selection point. Pupils are placed in
a secondary school stream based on their primary school teachers’ opinions and national
tests. Also the system leads to these results. In the main, Dutch pupils are divided into preuniversity (VWO), pre-college (HAVO) and vocational training (VMBO) streams at the
age of 12 but an increasing number of schools only offer one type of education. This
means that later developers have to change schools in order to move up a stream.
Politicians and other decision-makers described the inspectors’ findings as ‘unacceptable’.
‘Education minister Jet Bussemaker said the facts are ‘worrying’. ‘Your talent and
motivation should be the reason why you choose your school, not the income or
educational level of your parents,’ she said in an online statement. ‘At an individual level
it is easy to understand. Every parent wants what is best for their child. But in terms of
society in general, there are undesirable effects.’
Eric Verbiest
Poland
Jagiellonian University has published a report presenting research on the competencies of
Polish head teachers carried out with the participation of more than 2800 heads of schools
of different type. The project “Leadership and Management in Education – preparation,
induction and continuing professional development of school leaders” was run jointly by
the Polish Ministry of Education, Centre for Educational Development and Jagiellonian
University’s Department of Educational Management as the main partner.
Report was edited by several ENIRDELM friends can be found at:
https://jagiellonian.academia.edu/Zak%C5%82adZarz%C4%85dzaniawEdukacji
Roman Dorczak
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Russia
The number of foreign students studying in Russian universities could significantly
increase during the next several years, mainly due to a sharp devaluation of the Russian
currency, the ruble, against the dollar and euro, caused by the financial crisis in Russia.
Viktor Sadovnichy, rector of the Moscow State University, said: “Foreign students may
find it very profitable for studying in Russia at present, as, due to the devaluation of the
Russian ruble, studying for them is currently three times cheaper than in 2014. Despite the
unfavourable geopolitics, the Moscow State University and other Russian universities are
trying to convince international students to come to Russia.” Sadovnichy said there are
currently around 6,000 foreign students in the Moscow State University and their number
continues to grow. According to some Russian media reports, many leading Russian
universities are considering preparing special courses and programmes designed for
foreign students.
Eugene Vorotnikov
http://www.universityworldnews.com/article.php?story=20160210145651285
United Kingdom
The government has told universities to do more to raise participation rates among white
boys from poorer homes and students with specific learning difficulties, as well as
students from ethnic minorities. In guidance issued to the Director of Fair Access, the
government has set out clear ambitions for the progress universities should be making to
boost social mobility and raise young people’s aspirations. The guidance builds on the
prime minister’s announcement of a new requirement for universities to routinely publish
data on the backgrounds of their applicants to shine a light on their admissions processes.
Universities and Science Minister Jo Johnson said: We want to see smarter spending from
universities, with more outreach into neighbourhoods with low university entry rates and
much deeper partnerships with local schools.” Under the government’s new guidance,
access agreements will be expected to: Further build partnerships with schools to target
neighbourhoods with low university participation rates to help schools and colleges offer
university experiences to their pupils to inspire them into higher education; Better support
students with learning difficulties such as dyslexia, dyspraxia, Asperger’s Syndrome and
Attention Deficit Disorder/Attention Deficit Hyperactivity Disorder – the first time that
guidelines have made a specific mention of supporting them as a target group.
Brendan O'Malley
http://www.universityworldnews.com/article.php?story=20160212200451412

WHAT’S HAPPENING TO …?
Mike Bottery
Our ENIRDELM friend, Professor of Education at Hull University, had a new book
published in February 2016 which is reviewed below. Mike, who was ENIRDELM
keynote speaker in Bergen, workshop presenter in Reykjavik and Dublin and then led a
subsequent ENIRDELM research initiative (see the link to the newly published results of
that survey) will be starting semi-retirement this summer, cutting down to 2 days per week
13

at the university to see his PhD students through to their degrees and also to write a newly
commissioned book on the portrait method of researching the work of head teachers.
Irmeli Halinen
Enirdem was the first international community I had a chance to really work with. In 1994
there was the Enirdem conference in Majvik, Finland, and I was asked to talk about my
ideas and experiences of school development. I had been a school principal for nearly
eight years then, and before that a class teacher. In my work I had studied the theory and
practice of both school improvement and organization development and conceptualized
them in my own way.
In 1970’s, in the middle of my university studies, I had worked in the National Board of
General Education (NBGE) for five years. During those years 1972 - 1977 the present
comprehensive system of basic education was created in Finland, and NBGE was leading
the reform. So I could say that I had started my professional growth together with the
Finnish basic education system – which then later became world famous.
I can remember how excited but at the same time enthusiastic I was in Majvik. I had
worked hard for my school and tried to understand the important elements and the essence
of school development. I asked what is needed in order to improve the work of the whole
school community and how the school could be a real learning community. And I talked
about that with all my heart. I was really happy about the positive, encouraging and warm
feedback I got from Enirdem colleagues. I understood how important it is to have a chance
to be in dialogue with colleagues from different countries and with a rich variety of views
in education. This experience helped me to trust myself better and to take the next step,
when I was asked to move from the school principal’s work to the municipal level. So I
started my work as the head of school improvement in Helsinki City Education
Department in 1995.
In 2004 I was again asked to apply a post in the Finnish National Board of Education
FNBE (National Board of General Education and National Board for Vocational
Education had been united in the beginning of 1990’s). I got the job as the head of basic
education unit and later moved to be the head of curriculum unit. And now in 2016 I’m
happily retiring from the post of the head of the national curriculum reform process after
44 years work in education.
During the last years of my career I had a task of my dreams: I was responsible for
coordinating and practically leading the national curriculum reform for pre-primary and
basic education. In that I could use all the experience I had from my previous years as a
teacher, school principal and local education officer, teacher educator and a researcher.
Together with my colleagues I could create an open and collaborative national working
process, based on respectful dialogue between national, local and school level and with
various stakeholders of the society. As a result of that, we now have a new national core
curriculum which emphasizes the importance of a school as a learning community where
both children and adults can develop there thinking and learning to learn skills as well as
feel the joy of learning, working and creating together. Based on that core curriculum,
municipalities construct their local and school based curricula. And it seems that in spite
of the challenging financial circumstances of our country, the process moves ahead with
enthusiasm and highly professional commitment.
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During the Helsinki City and FNBE –years I had many opportunities for international
cooperation. I worked in many networks and conferences and travelled all over the world
lecturing about the Finnish education system and curriculum development. All that started
in Majvik, and I’m ever grateful to Enirdelm, to David Oldroyd, Jukka Ahonen and all
others. I also enjoyed the new opportunity to talk in the Enirdelm conference in 2014 in
Helsinki about the Finnish curriculum reform. So, thank you Enirdelm, and good luck and
wisdom in your work towards the future.
Irmeli Halinen, Head of Curriculum Development, Finnish National Board of
Education, 19.2.2016
Pasi Sahlberg
ENIRDELM stalwart Harvard University
Visiting Professor Pasi Sahlberg been featured in
the cast of Michael Moore’s 2015 subversive
new film “Where to Invade Next”. The satirical
film imagines that the US invades countries
which have things better than in the US. In Pasi’s
case, he represents the superior performance of
Finland’s less test-obsessed, student-centred
education system.
In April the well-travelled Pasi was awarded
the LEGO Prize 2016 for his work to improve the quality of children’s education
worldwide. He received the prize at the LEGO Foundation’s annual LEGO Idea
Conference in Denmark, which gathers academics, practitioners, and representatives from
educational organizations. The prize is accompanied by a cash award of $100,000 to
support further development of quality in children’s learning.
From Harvard’s web-site: “Pasi Sahlberg wins the LEGO Prize 2016 for his enormously
dedicated work to improve the quality of children’s education globally. Sahlberg is a
forerunner in the efforts to ensure quality in children’s learning, which he believes must
build on the natural curiosity and collaboration between children. The LEGO Foundation
shares this view,” said Hanne Rasmussen, CEO of the LEGO Foundation. “A child’s
inherent ability to play is paramount in the early years and a catalyst for learning
competencies that prepare the child for formal education, creativity, and learning. Quality
learning supports a respect for children’s playfulness and does not only focus on
curriculum that mirrors later educational experiences.”
The annual LEGO Idea Conference hosts 300 academics, practitioners, and representatives
from educational organizations, who discuss what quality learning is and how it can be put
into action. The LEGO Foundation focuses on redefining what we mean regarding play
and its role in learning, and of reimagining how we best stimulate children to learn —
views similarly shared by Sahlberg.
“Today, curiosity, creativity, and ultimately genuine learning are at risk anywhere highstakes testing, Big Data, and punitive accountability are the dominant drivers of what
teachers and students do in schools. This is a direct consequence of the current global
education reform movement. Schools around the world have become places of
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standardized routines that aim at predetermined attainment targets in the name of
improving competitiveness,” Sahlberg said. “Our children are therefore subjects of
frequent assessments and tests that measure and divide them based solely on how they
perform on these external expectations.”
www.gse.harvard.edu/news/16/04/sahlberg-wins-lego-prize-2016

ENIRDELM MEMBER PROJECT UPDATES
Learning School: International Comparative Research
Call from Tibor Barath for Participants
We are looking for international partners for a comparative research
project on schools as learning organization. We would like to validate
our model of learning organization (it is validated on a Hungarian
sample) in an international environment. With this we would like to
initiate a learning network on the topic, sharing our findings, research
and organizational development tools and facilitating knowledge
sharing.
Description of the project
The Hungarian-Netherlands School of Educational Management had the opportunity to
engage in a research and development project between 2014 and 2015. It aimed to develop
a model for schools as learning organization which would serve as a basis for
organizational development. After a thorough literature review and initial organizational
diagnosis, large-scale research was conducted in the first phase in one region of Hungary
and in the second phase at the national level. 82 schools were involved in the project. Each
has:


medium or high level experience in planning and realizing organizational
development projects;



good and/or improving results on the national competence tests for students;

They represented the regional school system (type of school, type of settlement), they
covered the region geographically. From the regional results (responders: 62 principals,
119 deputy-heads, 1192 teachers) we made the first steps toward validating the
hypothesised theoretical model of the learning organizations.
First results
In the centre of our model is the core-business of educational institutions, learning and
teaching which is reinforced by the continuous professional development of staff. One
angle of the model is the human aspect, namely partnership in learning and differentiated
learning. The other angle is the organizational aspect of the model, specifically
responsibility and trust regarding the organizational culture and leadership which is
supporting learning (see Figure: Validated LO model for schools). Regarding these
dimensions we found a significant difference between highly competitive schools and less
competitive schools and also between organizations which are less and more characterized
by organizational learning. Regarding leadership we found that the coordinator and
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facilitator roles (from Quinn and Rohrbaugh’s Competing Values Framework) were key in
supporting these dimensions the best.

Validated Learning Organizational model for schools

What we offer:









detailed description of the learning organization model in English
questionnaire for the learning organization model in English (Core elements must
be kept, but it is possible to customize and add own areas of interests)
context questionnaire for identifying the cultural characteristics of the schools
involved and the level of autonomy perceived by the responding teachers and
leaders. (We plan an international webinar to finalize this questionnaire.)
tools for development based on the learning organization model in English
guides and protocols on how to use the questionnaire and tools in English
guidance and consultancy on the interpretation of the questionnaire item for the
sake of national translation
summary of the results of the international comparison
website (starting in May 2016) for sharing information and communicating with
each other (two levels: public, password protected)

What we expect – minimum requirements:


data collection from 3-5 schools based on the learning organization questionnaire
and the context questionnaire
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return of the collected data in a given form with a description of the sample and a
short description of the national education system in general (cultural aspects and
level of autonomy)

What we expect – optional:



case studies (based on our protocol) of schools as learning organizations
(comparing the results of the survey with qualitative aspects of the case study)
possible participation in international workshop for knowledge sharing of
experiences

Practical information:





Time frame:
o feedback on the call: until 30 April, 2016
o data collection: based on common agreement with the participating partners
but not later than 31 December 2016
o data analyses, knowledge sharing, publication: first part of 2017
To sign in for the project: e-mail to Tibor Barath, director, Hungarian-Netherlands
School of Educational Management: barath@kovi.u-szeged.hu
For more information on the project and the previous results, e-mail: Laszlo
Horvath: horvath.laszlo@ppk.elte.hu
Community Action for Spaceship Earth

The website address www.case4all.info has now been augmented with a blog on
case4all.wordpress.com and in due course the two sites will be amalgamated. The first
website remains accessible as an archive of the posts, pages of resources and courses for
use in promoting a planetary-scale understanding of the predicaments facing humanity and
the planet. These resources can be used by educational leaders, lecturers, teacher or
students.
The next CASE event will be a 3-hour workshop “Action for an Overloaded Planet”
(a.k.a. ‘Spaceship Earth’) presented by David Oldroyd at the SLOT Art Festival in June in
Lubiasz, Lower Silesia, Poland. This is a Youth Festival which around 6000 young people
attend for a week all manner of activities, including ‘green’ events. Lubiasz has a
monastery with large ground where the young people camp for five nights. The event will
be jointly organised by the SLOT movement and the City of Wroclaw which this year is a
European City of Culture.
Education for the First Generation
Further developing a concept briefly referred to during a symposium held with David
Oldroyd at the 2015 ENIRDELM Conference, Kamran Namdar is currently working on
the theoretical design and practical applications of an educational approach entitled
“Education for the First Generation”. The underlying notion is that the current challenges
and possibilities of systems of public education cannot be meaningfully addressed by
more of the same. The older generations have bequeathed a world rife with wicked
problems, in the words of David Oldroyd, to the coming generations. Even though the
young generations cannot change what their parents have done and passed on to them,
they do not need to become victims. Education for the First Generation explores ways in
which a new generation needs to be educated so that it would be able and willing to break
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away from the past, effect a transformative turn in the direction humanity is currently
evolving in, and in the process, become better parents for its own offspring.
Netherlands-Sweden Networking
Starting four years ago, the Netherlands has started to designate deserving schools as
“excellent school” by means of an assessment ‘jury’. A school rated ‘excellent’ is
rewarded for high quality of education and outstanding special achievement in a particular
area. The award is given by the Inspectorate of Education on the advice of an independent
jury. Eric Verbiest is the chair of this jury for primary schools. At the end of May 2016
ENIRDELM friend Kristine Malmberg and colleagues will visit some excellent schools
and the inspectorate in the Netherlands.
Eric Verbiest

ENIRDELM MEMBERS’ PUBLICATIONS
Contemporary Educational Leadership: an evolving new journal
A group of researchers and practitioners initiated a journal
Contemporary Educational Leadership (CEL) published at Jagiellonian
University, Cracow, Poland. Member of ENIRDELM Board Dr Roman
Dorczak plays the role of Editor-in-Chief. Many other ENIRDELM
members are on the list of Editorial Board.
CEL is an international journal which publishes peer-reviewed
theoretical and empirical articles, case studies, reports and book
reviews on all aspects of educational leadership and management in
schools. The fundamental concern of the journal is to promote
understanding of the specific nature of educational leadership and management adequate
to the needs of contemporary schools and educational systems. CEL particularly
welcomes contributions that:






explore new, re-conceptualised and views on school leadership and management
promote basic educational values such as individual human development and
learning as core elements of educational leadership and management
are aimed at both academic and practitioner audience
stimulate changes in education at all levels based on theory and research
show examples of good practice

Complete content of four issues from 2014 can be found at www.cel.journal.uj.edu.pl
Especially interesting are two papers published in issues 3/2014 and 4/2014, “Passing on
the reins of responsibility? An international comparison of school leaders' values” and
“Passing on the reins of responsibility? Comparing school principals' values and practices
in a "wicked" reality” co-authored by Michael Bottery and Nigel Wright and presenting
their research on the thinking of educational leaders in different countries.
We invite all interested to read but also to contribute to this new and evolving forum for
debate on the specificity of educational leadership in our contemporary context.
Roman Dorczak
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Anthology – Working with Immigrant Students in Sweden
Several ENIRDELM members from Malardalen University in Sweden have contributed
towards an anthology about working with newly arrived immigrant students at Swedish
schools. The book that is due in August 2016 has been edited by two professors from
Malardalen University, one of them ENIRDELM member Professor Pirjo Lahdenpera
who is internationally known for her pioneering work in the field of Intercultural
Education and Leadership. Kamran Namdar’s contribution is a chapter with the title
“Newly arrived immigrant students: new problems or new possibilities?” This chapter
explores various aspects of viewing newly arrived immigrant students as potentially
important new agents in the reconstruction of Sweden, and the world as a whole, into a
cosmopolitan society, rather than regarding them as problems, representatives of exotic
and strange cultures, or objects of charity.
Kamran Namdar
A new issue of Studia Paedagogica Vol 20, No 4 (2015)

The new issue of Studia Paedagogica includes four original studies written by noted
Czech and foreign researchers, an interview with Peter Jarvis and three studies by
emerging researchers. This issue of the journal opens with a study in which Theo van
Dellen critically reflects on the current state of lifelong learning in the Netherlands. Van
Dellen analyzes the situation on micro, intermediate, and macro levels, while also taking
into consideration contemporary European and global circumstances. The second text, a
quantitative study authored by (ENIRDELM member) Mualla Bilgin-Aksu, Turkan Aksu,
and Soner Polat, reveals the interconnected web of relationships among self-esteem,
seniority, and other characteristic features of administrators and the trust they have in their
school teachers. The authors of the study interpret the contemporary situation in Turkish
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schools as a negative one and connect it with certain interventions of the governing sphere
into the work lives of administrators. The third study, written by Claus Holm and Anders
Martinsen, focuses on educational policy and its consequences. Since educational policy is
a long-term research interest of both authors, who are essential members of the Asia
Europe Meeting Education and Research Hub for Lifelong Learning, it is not surprising
that they can convincingly identify hidden conflicts between educational policy and higher
education. The fourth study, written by Milada Rabušicová, Kateřina Pevná, and Zuzana
Vařejková, provides another valuable piece of understanding in the puzzle of
intergenerational learning. Their text probes into the world of surrogate grandparents as
actors in intergenerational learning, concluding with an eloquent typology of seniors as
sources of learning. Further, the current issue also includes an interview with Peter Jarvis,
who is a seminal figure in the world of andragogy. The interview enables to comprehend
the genesis of his ideas and opinions of other world-class scholars and their concepts.
The following three studies were written by prospective researchers and were chosen from
a selection of texts sent to Studia paedagogica by the Emerging Researchers Group, which
is connected to the European Educational Research Association. Gisela Oliveira analyzes
the transition from the university environment to a work environment. Oliveira proposes a
holistic interpretation of one phase of the professional career of youth. Anneli Bergnell
Karlsson focuses on the role of didactic material in the process of teaching pre-school
children. Based on data gathered from observations of real teaching situations, she models
interaction situations and reveals the positive and negative sides of using selected didactic
material, which in her case are multimodal illustrations. Julia Häbig provides a different
perspective on cooperation between schools and parents as seen through the eyes of
students. The study shows that 13-year-old students perceive the resulting strengthened
control as problematic and would much rather have support and acknowledgement of their
achievements. The issue concludes with a review in which Zuzana Šmideková examines
an influential publication on a newly emerged field in education that draws heavily both
on practice and education. For more information see:
http://www.phil.muni.cz/journals/index.php/studia-paedagogica/issue/view/118/showToc
Milan Pol
Studia Paedagogica – Call for papers on “Childhood” for Volume 4/2016
We are opening the next English-language issue of Studia paedagogica to
contributions dealing with childhood. Childhood long ago stopped being
perceived as a marginalized social phenomenon in a world focused on
adults and has become a significant domain worthy of social science
inquiry. Nevertheless, we believe that if we enlarged the scale of the map
of childhood, we would see many blank spaces. Therefore, we would like
to devote the next monothematic issue of Studia paedagogica to mapping
these still-unexplored areas using an ethnographic microperspective. The issue is open to
contributors engaged within the fields of education, psychology, sociology, and
anthropology who would focus on childhood in the European region. Childhood as a
social category and an area of educational policy and practice may be examined from
many different perspectives, using various theoretical frames focusing on diverse aspects.
However, we would like to concentrate in particular on the following four areas.
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1) Metamorphoses of childhood The conceptualization of childhood is considerably
influenced by the contemporary globalizing world and the technological and economic
changes taking place in it. Childhood is such an integral part of society that it is literally
connected with the complex nature of the world. Globalization makes it possible to spread
universal concepts and helps to create new constructs of childhood. Within these
constructs, children are seen as subjects actively participating in the social world, though
childhood has also been treated as preparation for life, especially in the Western world.
Technological and economic accents blur the boundary between childhood and adulthood;
therefore, we often we hear of the disappearance of childhood (Postman), the prolongation
of childhood (Prout), the enterprising subject (Rose), and the child as a customer
(Castenada). Despite this, we are interested in, for example, whether the idea of an
innocent childhood, where a child has to be protected from the adult world, still reflects
the original concept or whether it has new content. In connection with the changes that the
concept of childhood is undergoing, the nature of parenthood, which is strongly influenced
by the media discourse, is also changing. Before we can say how parenting is changing,
we should first know how the everyday life of a child looks. There is a lot of room for the
application of ethnographic research methods because our goal is to get a true and vivid
picture of a child’s ordinary day. What role do parents, schools, and peers play in it? How
do today’s parents raise their children? What are the roles and functions of childcare
institutions? Do these institutions contribute to the debate about carer gender and, in more
general terms, to the role of fathers in relation to childhood? As some authors write about
superchildren (Eisenberg), can we analogously speak about superparents? Do any of
Qvortrup’s (1995) nine paradoxes, for example postulating that parents think that it is
good to be with their children, but spend more and more time each day without their
children, still hold?
2) Socialization The society shapes the child, and the child, in turn, naturally shapes the
society through the formation of interpersonal relationships. The human body is at birth
neither biologically nor socially completed (Shilling). The individual is thus integrated in
a society that they are actively forming themselves, especially in the family environment
(Corsaro). The maintenance of relationships in the family, where the child is familiarized
with the patterns of social relationships, is traditionally viewed as the basis of successful
socialization. We are interested in how a child perceives the relationship level of its
primary social environment. How does it represent these relationships? What language
does it use to speak about them? Parents and significant others mediate the social world to
the child (Berger, Luckmann). By internalization, the child receives social reality, or a
version of reality mediated by adults, as part of the primary socialization. Therefore,
parents serve as mediators between the society and the child; we are interested in how this
learning takes place. The child is able to follow normal interpersonal interactions and
communication patterns within its environment. How do children learn values,
relationships, and the world? Are we really obsessed with the problems of children
(Ariés)?
3) The body and disciplining practices The institution of family is based on a number of
particular communication practices which are seen as normal and natural in the school
environment. These communication practices take place both verbally, on the level of
discourse, i.e. in language, and non-verbally, on the level of the body. The body is viewed
as a source and product of social and cultural processes, but above all, we are interested in
how the body is experienced, interpreted, and completed during childhood. The culture of
adults and their own body experiences certainly strongly affects how the body is
22

represented, and lived, for the child. One of the central questions is how the body is
formed through disciplining techniques. How does education on the one hand, along with
nutrition, hygiene, and exercise, co-create for the child the sense of its own body? How do
children in today’s society, influenced by media discourses, perceive their own bodies?
How does the school oversee corporeality through regulatory practices? How do, on the
other hand, children learn to use their bodies to resist the disciplining practices of the adult
world? We wonder how it is possible to approach the materiality of the body. What
discourses affect our cognition of the body, and in what ways, if we maintain Foucault’s
assumption that social phenomena are constructed from within discourses?
4) Methodological issues of childhood research Current research of childhood is often
poetically referred to as a step away from modernity (Prout), since there has been a change
in the conceptual understanding and interpretation of childhood. The biologizing view
(Darwin) of childhood, emphasizing nature, was replaced by the social constructivist view
(Vygotsky), giving way to the attempts of many authors to synthesize the separating
dualistic view (Prout). Is it possible to overcome the separating dualism? Which new
methodological questions emerge in the research of children? What new challenges do
researchers face in dealing with childhood? Will the new experimental paradigms in the
humanities help better respond to the old research questions? What new ethical
consequences does research on childhood inevitably bring? These questions cannot cover
the whole scope of the field. Still, we hope they will help to inspire authors to submit their
original empirical and/or theoretical papers for publication. The deadline for full texts is
30 June 2016. All contributions will be peer reviewed before being accepted for
publication. The issue of the journal will be published in English in December 2016. The
editors of the Childhood issue are Francesca Gobbo and Roman Švaříček. You can find
more information as well as more detailed author guidelines at:
www.studiapaedogogica.cz
Milan Pol
Kristin Vanlommel, Jan Vanhoof and Peter Van Petegem
‘Data use by teachers: the impact of motivation, decision-making
style, supportive relationships and reflective capacity’
Educational Studies, Volume 42, Issue 1, 2016
There is a growing expectation that schools should systematically
collect and analyse data as a point of departure for decisions.
However, research shows that teachers themselves are less
convinced that they need to base their decisions on data, as they mainly rely on their
intuition and experience. This article examines the extent to which teachers use data as a
source of information for decisions at classroom level and what motivates them to use
these data. We will also look at what impact the teacher’s decision-making style,
supportive relationships and the reflective capacity of the school team have on teachers’
motivation for using data. Our research data were collected by means of an online survey
of 408 teachers in 52 primary schools in Flanders. The results demonstrate that the quality
of teachers’ motivation for using data is a key element in promoting data use in schools.
Teachers who feel autonomously motivated will make greater use of data than teachers
with a controlled motivation. We found that the use of a rational decision-making style by
teachers, supportive relationships within the school and the reflective capacity of the
school team all lead to an increase in teachers’ autonomous motivation for using data.
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INTERESTING WEB-SITES & LINKS
http://www.hindustantimes.com/education/educational-improvement-takes-time-wecannot-rush-it/story-88MZ4WWnY0eW5mH9ADJ6mK.html - one of many articles about
ENIRDELM friend Pasi Sahlberg’s campaign against GERM (Global Education Reform
Movement). This is from the Hindustan Times!
https://www.opensocietyfoundations.org/voices/poland-pioneering-worlds-first-nationalopen-textbook-program - Poland pioneers the national provision of on-line open textbooks
that teachers can modify and that primary and secondary pupils can use on their tablets
and computers. Is this empowerment of teachers, or an opportunity for more government
propaganda?
https://www.youtube.com/watch?v=YDXOFzhFJAc&feature=youtu.be Howard Gardner of Harvard University Graduate School of Education talks for just over
5 minutes about the 3 Es of education – Excellence + Engagement + Ethics that guide his
approach to good education and personhood.
https://www.thersa.org/discover/videos/rsa-animate/2015/how-to-help-every-child-fulfiltheir-potential/ - This 10-minute animated video “How to help every child fulfil their
potential” by Carol Dweck from the Royal Society of Arts claims to be ‘essential viewing
for EVERYONE – from teachers and education workers to relatives and friends - and will
totally revolutionise the way you interact with children’. It reports research about the
negative effects of praising students for their intelligence as opposed to the process of
facing difficulties in learning.
http://schoolsweek.co.uk/nao-teacher-recruitment-report-the-15-key-points/ - teacher
recruitment and retention in the UK is proving to be problematic as the key points from
this report from the National Audit Office demonstrate.
http://www.smh.com.au/national/education/the-reality-is-that-technology-is-doing-moreharm-than-good-in-our-schools-says-education-chief-20160330gnu370.html#ixzz44xdVlNHh – the backlash on computers in the classroom is underway
in Australia.
http://www.unicef.org/publications/index_90833.html - The thirteenth edition of
UNICEF’s Office of Research Report Card, Fairness for Children: A league table of
inequality in child well-being in rich countries, presents an overview of the growing
inequalities among children in high-income countries. It focuses on ‘bottom-end
inequality’ – the gap between children at the bottom and those in the middle – in the
context of income, education, health and life satisfaction. The report also provides
recommendations for governments on strengthening child well-being.
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FEATURE ARTICLE
The School of the Future
Diane Ravitch, http://dianeravitch.net/2016/02/15/william-doyle-the-school-of-thefuture/
William Doyle is a 2015-2016 Fulbright Scholar and award-winning New York Times
bestselling author and TV producer from New York City. He co-produced the hit 2014
PBS documentary film special NAVY SEALS: THEIR UNTOLD STORY, and earlier
served as Director of Original Programming and producer and writer for HBO and A&E
networks. He has written 12 non-fiction books. As a political commentator and expert on
the American presidency and American history, he is a frequent guest on CNN, National
Public Radio and Fox News. Last year he was awarded a prestigious Fulbright Scholar
grant and travelled to Finland with his family to study its world-renowned school system
and joined the faculty of the University of Eastern Finland in Joensuu to lecture on “The
Schools of Tomorrow” and the future of global media.
William Doyle’s article in the Helsinki Times:
http://www.helsinkitimes.fi/columns/columns/viewpoint/13725-the-finland-that-caninspire-the-world.html
He writes:
I have seen the School of Tomorrow. It is a school where:









children and teachers are safe and happy.
children are encouraged to be children, to play, to daydream, to laugh, to struggle
and fail, to assess themselves and each other, to question and learn.
teachers test their students every day, not with low-quality standardized tests or
faceless screens, but with constant face-to-face observations and teacher-designed
assessments.
teachers are highly trained, treasured and respected, and given the freedom to teach
at their best.
teachers collaborate and experiment with ways to help their students learn better.
technology is the servant, not master.
children are prepared for life, not only with the fundamentals of language, math
and science, but with play, arts and crafts, drama, music, ethics, home skills,
nature, physical activity, social and emotional support, warmth and
encouragement.
it is part of a school system that delivers world-class educational results and
educational equity to hundreds of thousands of children.

I have worked at this school. I have watched my own child learn and play there.
I have seen the school of tomorrow. It is here today, on the top of the world, at the edge of
Europe’s biggest national forest. How did I, a lifelong New Yorker, wind up living on the
edge of the Western world in Joensuu, Finland, the last, farthest-east major city in the EU
before you hit the guard towers of the Russian border?
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In 2012, while helping civil rights hero James Meredith write his memoir, we interviewed
a panel of America’s greatest education experts and asked them for their ideas on
improving America’s public schools. One expert, the famed Professor Howard Gardner of
the Harvard University Graduate School of Education, told us, “Learn from Finland,
which has the most effective schools and which does just about the opposite of what we
are doing in the United States.” After researching this unusual idea, I eventually decided I
had to give my own now-eight-year old child a public school experience in what may be
the most child-centred, most evidence-based, and most effective primary school system in
the world.
As a Fulbright Scholar, I “embedded” myself in the Finnish public school system, and
taught university courses on media and education at the University of Eastern Finland as a
lecturer. And I observed classes at my son’s elementary school, the teacher training school
at the university. Now, after watching Finnish educators in action for five months, I have
come to realize that Finland’s historic achievements in delivering educational excellence
and equity to its children are the result of a national love of childhood, a profound respect
for teachers as trusted professionals, and a deep understanding of how children learn best.
Children at Finnish public schools are given not only basic subject instruction, but
learning-through-play-based preschools and kindergartens, training in second languages,
arts, crafts, music, physical education, ethics, and, amazingly, as many as four 15 minute
outdoor free-play breaks per day, no matter how cold or wet the weather is.
Educators and parents here believe that these breaks are a powerful engine of learning that
improves almost all the “metrics” that matter most for children in school, including test
scores. Some of my favourite Finnish sayings on education are: “Let children be children,”
and “Children must play,” and “The work of a child is to play.” With a “whole child”
approach, by highly trained and trusting teachers, keeping a strong focus on educational
equity and collaboration, and not wasting time and money on mass standardized testing
and other ideas with little evidence to support them, Finland has flown to the stratosphere
of global performance. When you factor in the fact that Finland’s children spend less time
in school and less time doing homework than most other developed nations, one could
argue that Finland has the world’s most efficient school system.
American politicians and philanthropists are spending, or are about to spend, vast fortunes
on trying to develop “scalable” education reforms that can transform and improve
American public schools. I have a suggestion for anyone who wants to improve children’s
education. Start by coming to Finland. Spend some time in Finnish schools, talking to
Finnish educators, students and parents. If you look closely, you may see the School of
Tomorrow.

William Doyle is a 2015-16 Fulbright scholar, a lecturer on media and education at the
University of Eastern Finland, and author of “PT 109: An American Epic of War, Survival
and the Destiny of John F. Kennedy.”
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BOOK AND ON-LINE PUBLICATION REVIEWS
Bottery, Mike (2016) Educational Leadership For a More Sustainable World London:
Bloomsbury [226 pages]
Our ENIRDELM friend’s latest book is the culmination of several years of endeavour and
scholarship that Mike (Professor of Education at Hull University, England) has shared
with our network since he gave the keynote speech at our 2008 Conference in Bergen. In
the opinion of Ron Glatter, the highly respected Emeritus Professor of Educational
Leadership and Management at the Open University in the UK, "by the end of the book
hardly any of the conventional assumptions about what makes for effective educational
leadership are left standing". This is because the book calls for a radical re-framing of
educational leaders’ role by considering what world-view to project to their students. The
sustainability of all our futures is challenged by four major global issues: a culture of
consumption; energy demands; climate change and emerging population patterns. These
'global drivers of unsustainability' are 'wicked problems' for which, at present, only 'tame
solutions' seem to be proposed by world leaders. Bottery explores the complexities of
these systemic problems and links them to the problems of sustainability in education
systems that arise from a limited ability to grasp the complex relationships between the
properties of both global and educational systems.
The book intriguingly connects leadership sustainability (the systemic problems of
recruiting and retaining educational leaders) and the complexities and challenges of
economic, social and environmental sustainability. It draws on a huge and eclectic range
of references (over 300 listed) and is organised into three parts:
1. Describing and identifying the problems – the nature of complexity, uncertainty
and ‘wicked’ problems advocating an ethic of sufficiency over the prevailing
leadership focus on efficiency for the end of economic growth.
2. Global drivers of unsustainability – the four above-mentioned global issues:
consumerism; energy; climate change; population.
3. Towards a leadership for sustainability – focusing on well-being, equity, humility
and sufficiency.
Educational leaders are currently locked into an unsustainable ‘business-as-usual’ scenario
of the future. However, the more likely futures will be either ‘dark’ (some form of global
catastrophe) or ‘developmental’ (a concerted global effort to overcome the global drivers
of unsustainability). The current inertia and failure to re-frame policies and practices
applies to the leadership of both educational and global economic, social and
environmental systems and is fast leading the world towards the ‘dark scenario’ of
collapse. The urgent imperative to create a ‘developmental scenario’ for a more
sustainable world is what makes this book a crucial contribution to the literature of
educational leadership that is so often focused on means rather than ends, on efficiency in
promoting ‘business as usual’ while failing to address, understand or find suitable
responses to the deep crises, the ‘wicked problems’ of our times. One can hardly imagine
a more urgent theme for educational leaders than that upon which this substantial wideranging analysis addresses. To have one’s conventional assumptions about educational
leadership demolished is no easy thing but I hope that, like Ron Glatter, the readers of this
newsletter will have the courage to engage with their ENIRDELM friend’s major
diagnosis and prescription for the dangerous years ahead. David Oldroyd
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Readings Recommended by Pasi Sahlberg

Dennis Shirley, author of The Mindful Teacher, is a multilingual renaissance scholar of
educational change who helps schools around the world to improve teaching and learning.
As academic achievement becomes narrowed into a single-minded obsession with test
scores, what possibilities remain for ethical, caring teachers to hone their craft and inspire
their students with the joy of learning? In The Mindful Teacher, authors MacDonald and
Shirley begin by articulating the prevalent problem of alienated teaching the kind of
teaching that teachers perform when they must comply with external conditions that they
feel do not serve their students well. As a solution, they propose mindful teaching the kind
of teaching that is informed by contemplative practices and teacher inquiry. The authors
identify key strategies that teachers can use daily to integrate more reflection and
awareness into their busy classroom life. The seven synergies of mindful teaching are
Open-Mindedness, Caring, Stopping, Professional Expertise, Authentic Alignment,
Integration, and Collective Responsibility
Samuel Abrams, a veteran teacher and administrator, examines the rise of market forces
in public education and reveals how a commercial mindset has taken over America’s
commitment to public schooling that once seemed unshakable. But today the movement to
privatize K–12 education is stronger than ever.
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For decades, Milton Friedman and his disciples contended that private markets could
deliver better schooling than governments. In the 1990s, this belief was put to the test by
Edison Schools and other for-profit educational management organizations (EMOs).
Edison grew rapidly, running schools in Baltimore, Philadelphia, and many other cities
across the country. Yet disappointing academic and financial outcomes soon pushed the
company and its competitors to the margins. The focus of EMOs on efficiency and results
nevertheless found expression in federal policy with No Child Left Behind in 2002 and
Race to the Top in 2009. The new ethos also defined non-profit charter management
organizations (CMOs) like KIPP that surfaced in the wake of EMOs and flourished. But
the dependence of CMOs on philanthropists, tireless teachers, and students capable of
abiding by rigid expectations limits their reach.
Abrams argues that while the commercial mindset sidesteps fundamental challenges,
public schools should adopt lessons from the business world. Citing foreign practices, he
recommends raising teacher salaries to attract and retain talent, conferring more autonomy
on educators to build ownership, and employing sampling techniques rather than universal
assessments to gauge student progress.
Frank Adamson, et. al’s “Global Education Reform” documents the ideologically and
educationally distinctive approaches countries around the world have taken to structuring
their education systems. Focusing on three pairs of case studies written by internationally
acclaimed experts, the book provides a powerful analysis of the different ends of an
ideological spectrum----from strong state investments in public education to market-based
approaches.
An introductory chapter offers an overview of the theories guiding both neoliberal reforms
such as those implemented in Chile, Sweden and the United States with efforts to build
strong and equitable public education systems as exemplified by Cuba, Finland and
Canada. The pairs of case studies that follow examine the historical evolution of education
within an individual country and compare and contrast national educational outcomes. A
concluding chapter dissects the educational outcomes of the differing economic and
governance approaches, as well as the policy implications.
With contributions from Michael Fullan, Pasi Sahlberg, Linda Darling-Hammond, and
Martin Carnoy, Global Education Reform is an eye-opening analysis of national
educational reforms and the types of high-achieving systems needed to serve all students
equitably.

INSTITUTIONAL PROFILES
International Association for Intercultural Education
http://iaie.org/
IAIE has been running since 1984 and brings together professional educators interested in
diversity and equity issues in education. Routledge publishes the journal ‘Intercultural
Education’ six times a year focusing on inter-cultural, multi-cultural, anti-racist, human
rights, bi-lingual education and active citizenship, gender and LGBTQ issues. This year’s
IAIE annual conference (see below) is just before ENIRDELM’s Latvia conference, hence
stands as something of a clash, but in the long term, the values and aims of both our
network and IAIE overlap to a large extent.
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Educational Writers’ Association
www.ewa.org
The mission of the Education Writers Association is to increase the quality and quantity of
education coverage to create a better-informed society. As the professional organization of
members of the media who cover education at all levels, EWA has worked for more than
65 years to help journalists get the story right. Today, EWA has more than 3,000 members
benefiting from our high-quality programs, training, information, support, and recognition.

UPCOMING CONFERENCES
International Association for Intercultural Education: International Conference
Mobilities, Transitions, Transformations: Intercultural education at the crossroads
Eötvös University, Budapest, 5-10 September 2016
The conference focuses on an exploration of the ways in which social, cultural and
geographical mobilities, transitions and transformations, are interpreted, constructed and
re-constructed through the theory and practice of intercultural education. It aims to create
an open forum for all who are connected to intercultural education and related fields,
including theorists, practitioners, and students. The forum is organized under a series of
strands, where each strand also has a parallel student panel coordinated by early career
researchers, who will work with postgraduate students. See:
file:///C:/Users/User/Downloads/call_paper_10.2015%20(1).pdf
Faculty of Philosophy, Ss Cyril and Methodius University- Skopje, Republic of
Macedonia
JUBILEE - 70 YEARS Institute of Pedagogy
International Scientific Conference
"PEDAGOGY IN A MODERN GLOBAL SOCIETY - EDUGLOBE"
http://eduglobe.fzf.ukim.edu.mk/index.html
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AND FINALLY...
Who said that spelling
was not important?

And as for grammar?

But is a picture worth a
thousand words worth even
more with words?
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